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Presenter Notes
Presentation Notes
Some of you may have attending Stacy Ward’s presentation on the ABC’s of behavior, but I am going to talk briefly about what behavior is so that we all are on the same page. So, we are going to start at the beginning. First, when I say the word, “behavior,” what comes to mind?  When you think of something, go ahead and drop it in the chat box.

Read a few and discuss


BEHAVIOR IS . ..

Observable Measurable
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Presentation Notes
See it, hear it
 
You can measure it in some way – count number of times, time duration, measure force, measure pitch or volume of sound

Behavior is what a person does. The term behavior, by itself, is a neutral term. The effect the behavior has on the environment, including the person, determines if the actual behavior is one perceived as appropriate or not. A person ENGAGES in a behavior, the behavior is NOT the person. The beauty of this type of thinking is that it allows us to take an objective look at the behavior and consider ways to change it (if need be). 


Motivating
Operation

Antecedent

Behavior

Part of the antecedent
condition

Temporarily alters the
VALUE of the
reinforcer

By altering value, the
behavior is effected

Occurs IMMEDIATELY
before the behavior

Signals that
reinforcement is
available

Observable
Measurable

Is something a
person does

)] (
onsequence

Occurs IMMEDIATELY
after the behavior

Positive
reinforcement
increases

Punishment decreases
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Presentation Notes
This is what we call the “ABC’s” of behavior. Behavior is a direct result of the environment, which includes the physical environment, as well as what people are doing and what the individual is doing, immediately before and immediately after the behavior is observed. The before and after directly effect if the person will continue to emit the behavior, cease emitting it, or change intensity or frequency of the behavior in the future, under similar conditions. And the more that engagement in a particular behavior results in reinforcement, the stronger the response comes. Meaning, the individual is more likely to continue to to engage in that behavior to receive that consequence. Give simple examples.  Give examples that increase and decrease behavior. Punishment v. reinforcement.

For a long time, behavior analysts referred to this 3-part continuum when discussing factors that effect behavior. But now, we discuss this 4-part continuum (activate MO), which adds the very important concept of motivating operation, commonly referred to as “MO.”  A motivating operation is something that TEMPORARILY alters the value of a reinforcer. An MO can increase or decrease value. Example – right now holiday music has value so I am more likely to turn on the Holly station on XM radio. In this example, the holiday season is my MO but the antecedent  fort turning on the Holly station is the presence of  my XM radio screen. 

When attempting to understand behavior, we cannot underestimate the power of the MO. I am sure many of us have experienced the situation where our loved one with PWS rarely asks us for a treat, but as soon as they see someone who has offered them a treat in the past, they are more likely to ask that person for a treat.  That person's presence and the history of them giving the individual with PWS food in the past increased the individuals MO to ask for food. 

This 4-part contingency is the foundation for understanding and changing behavior.. 

Now that we all understand what is meant by the term behavior, let’s talk about the formal process for analyzing behavior, or a functional behavior assessment. 



WHAT IS A FUNCTIONAL
BEHAVIOR ASSESSMENT
(FBA)?

* A process that aims to figure out
why a person engages in specific
problem behavior(s) by analyzing
environmental variables
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Presentation Notes
Those environmental variables are the antecedents and consequences I spoke about in the previous slide. 


Behavior interferes with learning

WHEN Standard positive behavior
SHOULD AN interventions have been unsuccessful

FBA BE
CONDUCTED? "l don’t know why s/he is doing it.”

Change in educational placement
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So, when would you want an FBA for your child? Here’s the simple answer: When the student is engaging in behavior that is interfering with their learning or the learning of others and standard positive behavior interventions have been tried but proven unsuccessful. The true indicator is when school staff are telling you “I just don’t know why s/he’s behaving like this.” the most effective way to change behavior is to know WHY the behavior is occurring. That is exactly want the results of an FBA should tell you. As a parent or caregiver, if you are getting frequent calls about your child’s behavior, especially if they are asking you to pick up the child because of their behavior, that is a huge red flag for you. Also, if your child is not attending certain activities during the school day, like specials or assemblies, because of their behavior, an FBA should be considered. Anytime you are considering a change in placement, most often to a more restrictive setting, and the move is in part due to engagement in problem behavior, an FBA should be done 


WHEN SHOULD AN FBA BE
CONDUCTED?

According

to IDEA
2004, if the
student
does not

already have
an FBA:

The student has a disability and misconduct was determined to be a
manifestation of the disability.

The student was referred to law reinforcement as a result of the behavior
The behavior interferes with the learning environment
The student is removed from current school placement for 10 or more school

days

The behavior involves weapons, drugs or serious bodily injury
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The Individuals with Disabilities Act (IDEA) includes statements about functional behavior assessments. According to the law, an FBA should be conducted (read bullets). Additionally, if an FBA was completed in the past for this student and the student currently has a behavior intervention plan, but the current problem behavior(s) is/are not included, an FBA should be conducted on that new behavior(s). The bottom line is that your child is protected by the law to have their behavior assessed if it meets these criteria. 


| PARENT/LEGAL GUARDIAN PERMISSION
IS REQUIRED FOR AN FBA!

owpagesforkids.com/help/seas.htm



Presenter Notes
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The school district or the family can initiate the request for an FBA, but function-based data cannot be collected on the student’s behavior until parents/legal caregivers give written permission. School districts must follow their state’s timeline for evaluating students. If you are not familiar with your state’s timeline, you can check it by using this link (activate link) and finding your state. The important thing to remember here is that a request for an FBA, by either the school district or family, initiates the process for either an initial evaluation (if the child does not have an IEP) or a re-evaluation. 


WHO CAN
CONDUCT AN
FBA?
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The law is pretty loose when it comes to defining who can actually conduct an FBA. IDEA does not specify a specific team member who can do the FBA; rather, it just needs to be a person “with training,” but what training and how much training is not specified. So, legally speaking, a special education teacher, a school psychologist or a behavior specialist can do an FBA. While these people, may be able to conduct a good FBA, they often do not have the training in observation, data collection and data analysis that a board certified behavior analyst has. It is important to note that a behavior specialist and a board certified behavior analyst, or BCBA for short, are not necessarily the same thing. The title of behavior specialist does not indicate any specific training or background, meanwhile the title of BCBA means that this person has formal training in the principles of applied behavior analysis, both from classwork and practical implementation, has passed a national exam, and maintains certification by completing approved continuing education unit’s every 2 years. So, if you can get a BCBA to conduct your child’s FBA, that is the best case scenario, but your child is not legally required to have a BCBA conduct it. 


THE FBA PROCESS (IN A NUTSHELL)

S —

Obtain parent/legal Talk to relevant Define behavior(s) Directly observe Analyze data. Formulate Make
guardian school staff and to be analyzed the behavior(s) and hypothesis recommendations.
permission. family member(s). collect data. statement(s).
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Just like IDEA does not provide strict guidelines for who can conduct an FBA, it also does not provide specific information as to what should be included in the FBA. If your child had an FBA completed in the past or will have one in the future, it’s important that you know what should be in the FBA so that you can determine if the FBA is adequate. If you disagree with the results or the process used, you can request that the school district pays for an independent evaluator to conduct an FBA. So, here are is a general outline of the FBA process. 



DEFINE

Noncompliance
Not fng a direction

When presented with a directive, engages in a vocal or
motor behavior other than the requested one or remains
still
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Remember, a behavior is observable and measurable. This means they need to be clearly defined as part of the FBA. These definitions can come from information provided in the interview. If the person conducting the FBA knows the the student, their prior knowledge of the student should also inform how the definitions are written.  It is important to avoid any statements of emotion or negation in these definitions. Let’s do a little exercise. 

Noncompliance – This is a behavior commonly assessed in FBA’s. This definition of an example of using negation. In this example, the behavior is not observable. If the student is not following a direction, what exactly is the student doing?


DEFINE

Tantrum

Angrily ye @ dysregulated

Elopement — leaving the designated area without permission, or any attempt to do so

Property disruption — hurling item(s) in the air, pushing item(s) off surface, pushing or
turning over furniture

Yelling — using a voice volume that is louder than conversational for the situation

Dropping — moving body from a standing position or a seated position in a chair so that at
least the buttocks makes contact with the floor when student should be standing on feet
or sitting in chair
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I often hear similar version of this definition of tantrum. Can you see “angrily?” How exactly do you measure “dysregulated?” I follow up these descriptions by asking, “What do you SEE that indicates the student is angry or dysregulated?” the teacher may say things like – he runs around the room, he throws things, his voice is loud, he pushes furniture, he throws his body on the floor. Those are observable and measurable things. During the assessment period, I often record each of those behaviors separately. If the results indicate they do  infact all occur simultaneously, under the same conditions and for the same reason, I may put them back together in a singular definition of tantrum. But, what often happens is that data indicate the behaviors occur in a predictable order. This is important bc if we can address and prevent the behavior that occurs first, we can prevent the entire chain from occurring. So, here are the definitions I might create in this situation:


DATA COLLECTION

1 1/13,9:05, classroom Directed to turn off

computer
11/13,9:10 Directed to turn off

computer
11/13,9:10 Direction repeated
11/13,9:10 Yelling,

noncompliance

Noncompliance
Noncompliance
Yelling

Noncompliance

Disruption, elope

Given 5 more
minutes

Direction given again

Disruption, elope

Student got access to

another computer

Noncompliance
stopped

Continued using
computer

Problem behavior
stopped
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An FBA may include a variety of data collection methods, but the most important type of data is one that gives information on the environmental variables that influence the student’s behavior. The most common way to do this is to collect ABC data. Each time a defined behavior is observed, the observer records exactly what occurred immediately before and after. If the behaviors occur frequently, adequate data may be collected over a 2-3 short observation periods. Longer observations will be required for behaviors that do not occur frequently. The assessor can also have the classroom staff record this data in the assessors’ absence for these types of behaviors, but it is preferable for the assessor to observe a few instances of the behavior. The assessor should provide training to anyone who collects data for the FBA. It also is recommended for observations to occur in a multiple environments, such as classroom, cafeteria, and specials class and across a variety of people who regularly interact with the student. The assessor may also collect data on frequency (how often the behavior occurs), duration (how long the behavior lasts) or other aspects of the behavior. This can help determine how much engagement in the problem behavior interferes with learning or any possible safety risks to the student or others, but does not give any information related to function. The purpose of an FBA is to determine why the person is engaging in the behavior, so if an FBA does not contain function-based data collection, it is incomplete. Let’s take a look at an example of ABC data collection. 


* Socially Motivated Positive Reinforcement (access items or
attention)

* Occurs most often when alone and stops when given
attention

* Important to differentiate the type of attention

* Occurs when person does not have what s/he likes and
stops when given the item/activity/FOOD

ANALYZE

* Socially Motivated Negative Reinforcement (escape/delay)

DATA

* Occurs when a task/demand is presented and stops when it
is removed

* Automatic Reinforcement

* Hard to predict. Occurs under multiple conditions.
* Person just enjoys doing it.

* Often does not require another person
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All behavior has a reason. Trends in ABC data can indicate function. The 4 functions of problem behavior are:

Attention – For individuals with PWS, this often is a strong motivator. It is important to note here that individuals who engage in arguing as a way to gain attention are doing so to get that specific type of attention. This is important to keep in mind when creating a behavior intervention plan. 

Access – for individuals with PWS, it is imperative that the assessor considers any possible influence that food has on the situation. This could be obvious, the physical presence of food, or the MO of gaining access to food by that person or in that situation in the past. For example, nurse and sweet medicine. 
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Here is one example of a visual representation of analyzation of the ABC data. This graph displays the conditional probability, or likelihood, that a specific antecedent will precede engagement in a specific behavior. The closer to 1.0 an antecedent receives, the more likely it is to precede that behavior.  

Here is the same for Consequence data. 

By looking at this data, we can see that being told to stop a reward is likely to precede engagement in noncompliance and yelling which most often resulted in the student accessing an item and sometimes attention. Both of which fall under the category of socially motivated positive reinforcement, so we can hypothesize that the student engages in noncompliance and yelling to gain access to items or attention. The data also indicate that engagement in elopement, physical disruption and dropping all followed engagement in other problem behavior, indicating that the behaviors occur in a chain. Again they resulted in access to attention or items. 


FORMULATE HYPOTHESIS STATEMENT(S)

When (condition), student may engage in (behavior) in order to (function).
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When writing the hypothesis statement, the condition, behavior and function should be specified. There are times when a behavior functions for different reasons under different circumstancs. 
For example, a student may engage in noncompliance when presented with writing tasks to avoid writing but when asked to stop reinforcing activity to maintain acces to that activity. �This is important because the intervention will be different based on the function. Hypothesis statements are most effective when they are specific. Remember when I mentioned specifying the type of attention an individual receives? Here is where you would specify that - When presented with a task, Mary may engage in arguing in order to gain attention in the form of continuing to argue with the other person. 


RECOMMENDATIONS

Interventions should be based in positive
reinforcement

Based on hypothesis statements
Consider skill deficits

Consider motivating operations
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Positive reinforcement means that the intervention is focused on increasing behavior rather than decreasing. Not only does research support the use of positive reinforcement, IDEA  states that schools must rely on positive reinforcement strategies to change behavior. Only after all positive reinforcement strategies have been tried, can a team discuss the possibility of using punishment procedures. Some typical interventions, such as time out or ”losing” points, according to ABA, are considered punishment procedures because they aim to decrease. Those procedures do not teach the individual what to do. While these procedures may not meet the legal definition of punishment, they are not recommended as a first line response to changing behavior 

From the example we’ve been talking about today, Max engaged in various problem behavior to gain access to items/attention. Based on our data, he would benefit from learning to ask for things and to stop reinforcing activities in the absence of problem behavior. He may also benefit from learning to wait for reinforcing activties as well as accepting no when asking for something. I tis important that waiting and accepting no are taught AFTER the student has a strong ability to ask for a variety of reinforcers in the absence of problem behavior.

Note about escape - teaching to take breaks only reinforces the escape. Learning to tolerate and cooperate will better set the student up for success in the future. Additionally, is the student escaping bc the work is too hard or the environment is not right? We need to ensure that the stduent is being instructed at the right instructional level with adequate reinforcement. However, If problem behavior is severe, it may be necessary to teach escape first, but then slowly shape tolerance over time. For example, once the individual can ask for a break in absence of problem behavior, teach the individual to tolerate a 3 seconds delay between asking for the break and receiving it. This delay should be systematically increased over time. 

Why is it important to consider  and note motivating operations, such as illness, fatigue, heat, in the recommendations section? Staff may need to modify the environment or expectations to prevent engagement in problem behavior, such as increasing rate of reinforcement, when these conditions are present. This will increase the student’s MO to cooperate. Once illness is over, will have to slowly fade back in demands and expectations. A student should not be “allowed” to engage in problem behavior during times of weakened MO. 




THE FINAL
PRODUCT

|IEP team members, including family,
receives a report that includes all of
the information from the FBA process

|IEP meeting is held to discuss results
and make any changes to |EP based on
the results

May result in a formal behavior
intervention plan based on results and
recommendations.
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THANK YOU FOR YOUR ATTENTION!

ANY QUESTIONS?




	Functional Behavior Assessments (FBA) in Schools
	What is Behavior?
	Behavior is . . .
	Slide Number 4
	What is a functional behavior assessment (FBA)?
	When should an FBA be conducted?
	When should an FBA be conducted?
	Parent/legal guardian permission is required for an fba!
	Who can conduct an FBA?
	The FBA Process (in a nutshell)
	Define
	Define
	Data Collection
	Analyze Data
	Slide Number 15
	Formulate Hypothesis Statement(s)
	Recommendations
	The Final product
	Thank you for your attention! ��Any questions?

